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ABSTRACT 

Research in the past has demonstrated that classroom environment has great 
influence on students’ achievement goals reported that emotional intelligence skills are key 
factors in the academic achievement and test performance of high school that influence 
adolescents’ motivation at school. Objectives: 1. To assess the parental involvement as 
predictor of academic achievement of adolescents.  2. To assess the academic motivation as 
predictor of academic achievement of adolescents.  3. To assess the emotional intelligence as 
predictor of academic achievement of adolescents. Sample: Participants in the presented is 
consisted of 200 students studying 9th class in government and private schools both boys 
(100) and girls (100) Tools: 1. Parental involvement scale developed by Prof. K. 
Chandraiah and Madhavi devi (2011) used in the present study. 2. Academic motivation 
scale developed by blaich, c. F., & wise, k. S. (2011). And 3. Emotional intelligence scale 
developed by nutan kumar thingujam and usha ram (1999).  Were used in the present study.  
Results: Results indicated that the parental involvement, academic motivation and emotional 
intelligence are the best predictors of academic achievement.  
Key words:   Parental involvement, Academic motivation emotional intelligence academic 
achievement, High school students.  

 
 

INTRODUCTION 
 
 Parental involvement in education (fan & chen, 2001; hill & chao, 2009; seginer, 

2006). Indeed, family-school relations and parental involvement in education have been 
identified as a way to close demographic gaps in achievement and maximize students’ 
potential (dearing, kreider, simpkins, & weiss, 2006; hampton, mumford, & bond, 1998; hara, 
1998). As such, federal policies like the no child left behind act (nclb; 2002) mandate 
parental involvement in education and family-school relations across elementary and 
secondary school levels. Parental involvement in education is positively associated with 
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adolescents’ academic outcomes throughout middle and high school (e.g., catsambis, 2001). 
However, other research found that parental involvement is not related to achievement 
(e.g., balli, wedman, & demo, 1997; bronstein, ginsberg, & Herrera, 2005). 

 
A useful way of understanding student motivation has been to investigate the 

purposes for students ‘achievement behavior through the goals they pursue in learning 
situations. Indeed goal theory (Ames, 1992; Ames & archer, 1988) at this time can have 
significant implications on employment or career opportunities, understanding adolescents 
‘motivation is vital ensuring students to achieve academic success adopting a goal theory 
perspective research has generated a wealth of understandings about why students might want 
to achieve at school as well as the individual and contextual factors that are critical to 
success. Goal theorists have investigated both the achievement goals (ames & archer, 1988; 
elliot, 1999) and the social goals (l. H. Anderman, 1999b; urdan & maehr, 1995) that 
influence adolescents’ motivation at school. Research shows that adolescents are concerned 
about developing and demonstrating competence (achievement goals) and that social goal to 
form relationships, demonstrate responsibility and achieve status within the peer group also 
influence students’ motivation.  

 
In addition, relevant research has demonstrated that classroom environment has great 

influence on students’ achievement goals (Ames, 1992; Ames & archer, 1988: Elliot & reis, 
2003). Classroom environments which help students realize the personal relevance of the 
task, help them develop effective task strategies, and help them realize the link between their 
effort and accomplishments are expected to promote development of mastery approach goals. 
Indeed, Ames (1990) suggested that in order to promote adoption of mastery approach goals, 
the tasks offered to students should be novel and challenging. There should be variety in tasks 
and students should be encouraged to set short-term goals and concentrate on the meaningful 
aspects of activities. In addition, classroom environments should promote student autonomy 
and control in the learning process and focus on individual improvement and mastery (Ames, 
1992). In fact, student predicts that classroom environments which encourage student 
autonomy help the development of autonomous motivation, which is closely linked to the 
adoption of achievement goals leading to adaptive academic outcomes (deci et al., 1991). On 
the other hand, classroom environments which emphasize competition and behavioral 
management causing students to perceive the tasks as a potential threat for themselves are 
likely to promote the adoption of avoidance goals (Elliot & reis, 2003). 

 
Emotional intelligence is the ability to perceive emotions, to access and generate 

emotions so as to assist thought, to understand emotions and emotional knowledge and to 
reflectively regulate emotions so as to promote emotional and intellectual growth – (Mayer & 
salovery, 1997) emotional intelligence (EQ) is emerging as a critical factor for sustaining 
high achievement, retention, and positive behavior as well as improving life success. 
Increasingly, schools and educational organizations are turning to emotional intelligence 
seeking a systemic solution to improve outcomes-both academic and social (such as school 
attrition, student satisfaction peer relationships, and health).most people first heard the term” 
emotional intelligence” around with the publication of Daniel goleman (1995) laid out a 
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powerful case that such factors as self-awareness, self-discipline, and empty determine 
personal and professional success. Some people just know how to get along with others; 
some people are more self-confident and some are great at inspiring people.  

Emotional intelligence is a cross-section of interrelated emotional and social 
competencies, skills and facilitators that determine how effectively we understand and 
express ourselves, understand others and relate with them and cope with daily demands and 
pressures (bar-on, 2006). It is that part of the human spirit which motivates us to perform, 
which gives us energy to demonstrate behaviors such as intentionality, persistence, creativity, 
impulse control, social deftness, compassion, intuition and integrity (Kapp, 2002). Lam and 
kirby (2002) are of the opinion that emotional intelligence involves perceiving, 
understanding, and regulating emotions. High emotional intelligence can contribute to a 
student in the learning process (Goleman, 1996; Elias, ubriaco, reese et al., 1992, Svetlana, 
2007). Students low on emotional intelligence may find failure more difficult to deal with, 
which undermines their academic motivation (Drago, 2004). 

OBJECTIVES OF THE STUDY  

1. To investigate the contribution of parental involvement to academic achievement 
among adolescents. 

2. To assess the academic motivation as predictor of academic achievement of 
adolescents.  

3. To assess emotional intelligence as predictor of academic achievement of 
adolescents. 

Hypotheses 

1. There would be significant contribution of parental involvement to academic 
achievement among adolescents. 

2. The academic motivation would be a significant predictor of academic achievement 
among   adolescents.  

3. The emotional intelligence would be a significant predictor academic achievement 
among adolescents.  

Sample: 

 The sample for the present study is consisted of 200 students studying 9th class in 
government and private schools both boys (100) and girls (100). 

Variables:  

Independent variables  

1. Parental involvement. 

2. Academic motivation and  

3. Emotional intelligence. 
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Dependent variable 

4.  Academic achievement.    

Tools:  

1.  parental involvement scale developed by Prof K. Chandraiah and Madhavi devi 
(2011) 

2. Academic motivation scale: developed by blaich, c. F., & wise, k. S. (2011).                                

3. Emotional intelligence scale: developed by Nutan KumarTthingujam and Usha ram 
(1999).  Were used in the present study.  

 
RESULTS AND DISCUSSION 
 
 The present study is aimed at investigating the Parental involvement, emotional intelligence 
and academic motivation. An attempt was also made to know whether there is any significant 
contribution of demographic variables viz. The data were collected and analyzed by using 
multiple stepwise regression, ANOVA tests and correlation coefficients. The results were 
presented in two sections. Section I deals with the multiple regression analyses between 
predictor variables viz. parental involvement, emotional intelligence , academic motivation  
and Dependent variable i.e academic achievement for (total as well as subject wise i.e. 
languages, science, mathematics and social sciences). Section II deals with the contribution 
of demographic variables on academic achievement. The results   were presented in the 
following tables followed by discussion. 

Table –1: Parental involvement, Academic motivation and emotional intelligence are 
the best predictors of academic achievement. 

 
Predictors Regression analysis Analysis of variance 

Parental 
involvement 

R. 
0.175(a) 

Source 
Df S.s M.s F- ratio 

R2 0.031 Regression 1 92496.380 92496.380 
12.769** 
 S.e 

85.11151 
Residual 

479 2912075.422 7243.969 

Emotional 
intelligence 

R. 
0.383(f) 

Source 
Df 

S.s M.s 

11.374** R2. 0.147 Regression 6 440715.085 73452.514 

S.e 
80.36216 

Residual 474 2563856.717 6458.077 

Academicmotivation 

R. 
0.296(c) 

Source 
Df S.s M.s  

12.806** 
 

R2. 0.088 Regression 3 263293.359 87764.453 

S.e 
82.78403 

Residual 477 2741278.443 6853.196 

Significant at 0.01 levels  
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 A) Predictors: parental involvement 

B)  Predictors: academic motivation 

C) Predictors: emotional intelligence 

Inference: Show values of the parameters of regression analysis between predictors’ 
variables and academic achievement. The results of the analysis shows as predicted. Total 
academic achievement of pupils in high school. The predictors’ variables taken against the 
criterion variable. That parental involvement, academic motivation and emotional 
intelligence had ‘r’ and ‘r’ square value of.175 .383, and .296, and 031, .147, and.088 
respectively. The ‘r’ square value translated into3.1, 14.7 and 8.8. Percentage of the observed 
variance in the total academic achievement scores. The analysis also provided ‘f’ value of 
12.769, 11.374 and 12.806 significant at level o.o1 level. Therefore, it can be concluded that 
the parental involvement, academic motivation and emotional intelligence are   best 
predictors of academic achievement among adolescents. 

Table 2: Results of stepwise multiple regression analysis of variables significantly 

Contributing to the overall academic achievement. 

Model Variable B Seb Beta     t 
1 (constant) 491.134 14.775  33.242** 

Parental involvement 1.654 .463 17.5 3.573** 
2 (constant) 

 
585.414 24.787  23.618** 

Parental involvement 1.554 .453 16.5 3.431** 

Academic motivation 4.217 1.233 16.6 3.421** 

3 (constant) 
 

562.431 39.139  14.370** 

Parental involvement 1.391 .452 14.8 3.079** 
Academic motivation .478 1.198 17.6 3.738** 
Emotional intelligence .769 .289 12.5 2.662** 

Dependent variable: academic achievement ** p< 0.01 level 

 

Inference: Provides the prediction variables in regression equation, the beta values and 

significant’ corresponding to be variables regresses against the dependent variable. Table-2 

reveals beta values for parental involvement (b=17.5) found to be highly significant (t= 

3.573) at 0.01level, academic motivation (b = 16.6) and (t=3.421) significant at 0.01 level 

and emotional intelligence (b = 12.5) and (t= 2.662) significant at 0.01 level. By observing at 

the results in table-3 beta values indicate prediction of all the variables entered into equation 

found to be significantly higher this conforms. The results in table-2 where parental 
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involvement, academic motivation and emotional intelligence are the best predictors of 

pupil’s academic achievement.  
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